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“Every child deserves the best possible start in life and the support that enables them

to fulfil their potential. Children develop quickly in the early years and a child’s

experiences between birth and age five have a major impact on their future life
chances.” (Statutory Framework for the EYFS 2023)




The Seven Key Features of Effective Practice at

Somerville Nursery School

In line with the Development Matters (updated 2023), Somerville Nursery School
recognises the Seven Key Features of Effective Practice as follows. As we embrace the
changes within the new Framework for EYFS (2023) we will strive to ensure that we
consider these aspects within everything we do.

. The best for every child. All children deserve to have an equal chance of
success.

. High-quality care. The child’s experience must always be central to the thinking
of every practitioner.

. The curriculum: what we want children to learn and know. The curriculum is a
top-level plan of everything the early years setting wants the children to learn.

. Pedagogy: helping children to learn. Effective pedagogy is a mix of different
approaches. Children learn through play, by adults modelling, by observing
each other, and through guided learning and direct teaching.

. Assessment: checking what children have learnt. Assessment is about noticing
what children can do and what they know. It is not about lots of data and
evidence.

. Self-regulation and executive function. Executive function includes the child’s
ability to: hold information in mind; focus their attention; think flexibly; inhibit
impulsive behaviour. These abilities contribute to the child’s growing ability to
self-regulate: concentrate their thinking; plan what to do next; monitor what
they are doing and adapt; regulate strong feelings; be patient for what they
want; bounce back when things get difficult.

. Partnership with parents. It is important for parents and early year’s settings to
have a strong and respectful partnership. This sets the scene for children to
thrive in the early years.

Note: We would like to acknowledge the support of Julian Grenier, Head teacher of
Sheringham Nursery School, National Leader of Education and author of
Development Matters (2020) in terms of training, documentation and the
formulation of this document.




Curriculum Intent at Somerville Nursery School

‘Aim high together’

At Somerville Nursery School, we strive to give children in our setting the best possible start
to their education. The Early Years curriculum intent is firmly rooted in the Somerville
Federation desire to inspire and challenge all of our children, creating strong foundations
from which they may become happy, resilient, respectful and responsible citizens.

The Early Years Foundation Stage (EYFS) applies to children from birth to the end of
Foundation 2 (Reception year.) At Somerville Nursery School, children join Foundation 1 in
the term following their third birthday. Eligible 2 year olds join our 2 year old provision the
term following their second birthday. In partnership with parents and carers we enable the
children to begin the process of becoming active learners for life.

The four principles of the Early Years Foundation Stage underpin our provision.

A Unique
Child

Every childis a
unique child, who is
constantly learning

and who can be

resilient, capable,
confident and
self-assured.

EYFS Statutory Framework

* observe and
understand each
child’s development
and learning, assess
progress, plan for
and act on next
steps
support babies and
children to develop
a positive sense of
their own identity
and culture
identify any need
for additional
support
keep children safe
value and respect
all children and
families equally

Positive
Relationships

Children learn
to be strong and
independent
through positive
relationships.
EYFS Statutory Framework

Positive relationships are

warm and loving,
and foster a sense
of belonging
sensitive and
responsive to the
child’s individual
needs, feelings and
interests

supportive of the
child’s own efforts
and independence
consistent in setting
clear boundaries
stimulating

built on key person
relationshipsin
early years settings

Enabling
Environments

Children learn and
develop well in

enabling environments

with teaching and
support from adults,

who respond to their

individual interests
and needs and help
them to build their
learning over time.

EYFS Statutory Framework

Enabling Environments

+ value all people

* value development
and learning

They offer

* stimulating
resources and
spaces, inside and
outside, relevant
to all the children’s
cultures and
communities
rich learning
opportunities
through play and
playful teaching

support for children

to take risks and
explore

Learning and
Development

(Recognise the)
importance of
learning and
development.
Children develop
and learn at
different rates.

EYFS Statutory Framework

Learning and Development

Practitioners teach
children by ensuring
challenging, playful
opportunities across
the Prime and Specific
areas of development
and learning.

They foster the
characteristics of
effective early learning

* Playing and exploring
¢ Active learning

¢ Thinking creatively
and critically




A Unique Child

At Somerville Nursery we recognise that every child is a competent learner who can be
resilient, capable, confident and self-assured. We recognise that children develop in
individual ways, at varying rates. Children’s attitudes and dispositions to learning are
influenced by feedback from others; we use praise and encouragement, as well as

celebrations and rewards, to encourage children to develop a positive attitude to learning.
Inclusion

All children and their families are valued at Somerville Nursery School. Children are treated
as individuals and have equal access to all provision available. All children are encouraged to
achieve their personal best and planning is adapted to meet the needs of all groups and
abilities. We take into account our children’s range of life experiences when planning for
their learning. We set realistic and challenging expectations that meet the needs of all our
children. Early identification of special needs is crucial to enable staff to support the

development of each child. Concerns are always discussed with parents at an early stage

and the SENDCO is called upon for further information and advice. Appropriate steps are

taken in accordance with the Federation’s Inclusion Policy for SEN

We meet the needs of all our children through:

e planning opportunities that build upon and extend children’s knowledge, experience
and interests, and develop their self-esteem and confidence;
using a wide range of teaching strategies based on children’s learning needs;
providing a wide range of opportunities to motivate and support children and to help
them to learn effectively;
providing a safe and supportive learning environment in which the contribution of all
children is valued;
using resources which reflect diversity and are free from discrimination and
stereotyping;
planning challenging activities for children whose ability and understanding are in
advance of their language and communication skills;

Monitoring children’s progress and taking action to provide support as necessary.




Equal opportunities
All members of the school are treated as individuals. We value the diversity of everyone
within the school and do not discriminate against children because of ‘differences’. All

children at Somerville Nursery School are treated fairly regardless of gender, ability,

ethnicity, culture, religion, language, sexual orientation, age, special education needs,

disability or social circumstances. All staff are aware of the need for the curriculum to reflect
cultural diversity and the need to prepare pupils for life in a diverse and mutli-cultural
society.

Welfare

It is important to us that all children in the school are ‘safe’. We aim to educate children on
boundaries, rules and limits and to help them understand why these exist. We provide
children with choices to help them develop this important life skill. Children should be
allowed to take risks, but need to be taught how to recognise and avoid hazards.

We aim to protect the physical and psychological well-being of all children. [See Federation
Safeguarding Children Policy, which includes reference to ‘Working Together to Safeguard

Children’ (updated 2022) and ‘The Prevent Duty Guidance’ (updated 2023)]

“Children learn best when they are healthy, safe and secure, when their individual needs are

met and when they have positive relationships with the adults caring for them.”

At Somerville Nursery School we understand that we are legally required to comply with
certain welfare requirements as stated in the Statutory Framework for Early Years

Foundation Stage (updated 2023). We understand that we are required to:

Promote the welfare of children.

Promote good health, preventing the spread of infection and taking appropriate
action when children areill.

Manage behaviour effectively in a manner appropriate for the children’s stage of
development and individual needs.

Ensure all adults who look after the children or who have unsupervised access to

them are suitable to do so.




Ensure that the premises, furniture and equipment is safe and suitable for
purpose

Ensure that every child receives enjoyable and challenging learning and
development experiences tailored to meet their needs.

Maintain records, policies and procedures required for safe efficient management

of the setting and to meet the needs of the children.

Positive Relationships

At Somerville Nursery School we recognise that children learn to be strong and independent
through positive relationships. We aim to develop caring, respectful, professional

relationships with the children and their families.

Parents as Partners

We recognise that parents are children’s first and most enduring educators and we value
the contribution they make. We recognise the role that parents play, and their future role,

in educating the children. We do this through:

Inviting all parents to an induction meeting during the term before their child starts
school;

Talking to parents about their child before their child starts in our school;

Providing opportunities for children to spend time with their teacher before starting

school

Encouraging parents/guardians to complete the home/school admissions booklet

Offering parents regular opportunities to talk about their child’s progress

Sharing learning and celebrating achievements. Also encouraging parents to share
special achievements at home

Utilising new technology to communicate with parents e.g. website updates, emails,
Twitter, Facebook, Evidence Me etc.

Encouraging parents to celebrate their child’s learning and development by sharing

‘wow’ moments which can inform planning and provision.




e Encouraging parents to talk to their child’s key worker if there are any concerns.
There are also formal meetings for parents throughout the school year, for teachers
and parents to discuss children’s progress.

Arranging a range of activities throughout the year that encourage collaboration
between home and school e.g. ‘Little Explorers’, phonics and maths workshops.
Providing a quiet and confidential area where parents / carers are able to discuss any

concerns.

Staffing and Organisation

A teacher and teaching assistants provide the curriculum for Foundation 1 children,

maintaining an adult/pupil ratio 1:13 in Nursery (often lower). In our 2 year old provision,

ratios are 1:5 or less. Staff meet weekly to plan together ensuring equality of provision.
Staff aim to develop good relationships with all children, interacting positively with them
and taking time to listen to them. Each child has a ‘key person’ who ensures that the child’s

needs are met and who also is the main point of contact for child and parents.

Learning and Development

At Somerville Nursery School we recognise that children learn and develop in different ways
and at different rates. We value all areas of learning and development and understand that

they are inter connected.

Teaching and Learning Style

The key features of effective teaching and learning in our school are outlined below:

e The partnership between teachers and parents, so that our children feel secure at
school and develop a sense of well-being and achievement;
The understanding that teachers have of how children develop and learn, and how
this affects their teaching;
The range of approaches used that provide first-hand experiences, give clear
explanations, make appropriate interventions and extend and develop play and talk
or other means of communication;

The carefully planned curriculum that helps children progress




The provision for children to take part in activities that build on and extend their
interests and develop their intellectual, physical, social and emotional abilities;

The encouragement for children to communicate and talk about their learning, and
to develop independence and self-management;

The support for learning with appropriate and accessible indoor and outdoor space,
facilities and equipment;

The identification of the progress and future learning needs of children through

observations, which are shared with parents;

Areas of Learning and Development

The EYFS is made up of seven areas of learning, all of which are important and inter-
connected. All areas inform provision and planning within Somerville Nursery School.
Prime areas:
“Three areas are particularly important for building a foundation for igniting children’s
curiosity and enthusiasm for learning, forming relationships and thriving”. (2023) these are:
e Communication and Language
e Physical Development
e Personal, Social and Emotional Development

Specific areas:

Through these areas of development, the prime areas are strengthened and applied

Literacy

Mathematics

Understanding the World

Expressive Arts and Design
None of these areas can be delivered in isolation from the others. They are all important
and depend on each other. All areas are supported through a balance of child initiated and
adult led activities.

In each area there are Early Learning Goals (ELG's) that define the expectations for most

children to reach by the end of the EYFS (The Reception Year- F2). According to current

government guidance, children will be defined as having reached a “good level of




development” (GLD) at the end of the EYFS if they achieve at least the expected level in the
early learning goals in the prime areas of learning and in the specific areas of mathematics

and literacy.

Characteristics of effective teaching and learning

Planning and guided activities will take into consideration the different ways that children
learn and will reflect these in practice. At Somerville Nursery School, we support children
using the three Characteristics of Effective Teaching and Learning. These represent the
processes involved in learning rather than learning outcomes:

Playing and exploring — Children investigate and experience things and ‘have a go’

Active Learning — Children concentrate and keep on trying even if the encounter difficulties
and they enjoy achievements

Creativity and Critical Thinking — Children have and develop their own ideas, make links
between ideas and develop strategies for doing things

[Taken from Statutory Framework for the Early Years Foundation Stage, 2023]

Enabling Environments

At Somerville Nursery School we recognise that the environment plays a key role in
supporting and extending the children’s development. This begins by observing the children
and assessing their interests, development and learning, before planning challenging but
achievable activities and experiences to extend the children’s learning.

The environment is organised to allow children to explore and learn securely and safely.
There are areas where the children can be active, be quiet and rest. The environment is set
up in learning areas, where children are able to find and locate equipment and resources

independently. Children have access to an outdoor area which has a positive effect on their

development. Being outdoors offers opportunities for doing things in different ways and on

different scales than when indoors. It enables the children to explore, use their senses and
be physically active and exuberant. We plan activities and resources for the children to

access outdoors that help the children to develop in all areas of learning.




Curriculum Overview

We offer a high quality broad and balanced curriculum, embracing the following elements:

1. Teaching & Learning
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The curriculum is everything we want the children to experience and learn and know whilst
they are in nursery. Learning includes new words, new skills and new knowledge. The
Somerville Nursery Curriculum encompasses the areas of Learning and Development and
Educational Programmes set out within the Statutory Framework for the EYFS (2023)
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All  aspects of our curriculum require
practitioners to be flexible and take account of
children’s interests.

When we respond to children’s interests, we
are aiming to broaden or deepen those
interests.

All aspects of our curriculum have a ‘progress
model’.

For example, our cycle of ‘Core Books’ begin
with very simple, repetitive texts. Over time,
children progress on to texts with more
complex vocabulary and structures.

As we have flexible admissions throughout the
year, for children joining us at different points,
the curriculum is modified to meet their needs
(e.g. focusing on simpler rhymes and books in
the early weeks).




Our 8 Curricular Goals

The goals are ambitious - They provide an overview of many of the different things that we
would like children to know and be able to do. Each goal has several milestones which
children will begin working towards when they join the Nursery. (See Appendices) Children’s
learning is not linear and they will progress towards goals at different rates and in different
ways.

Settle in and become a confident learner

Follow a recipe

Make a model in the creative area

Ride a two wheeled scooter with confidence

Create your own dance to a piece of music

Competent to explore & discover within Forest School

Make up your own stories

RIN|O|NIR[WIN]R

Write your name

We have designed our curriculum with the particular strengths and needs of the children
and families of Poulton & Seacombe in mind. Many of our pupils have limited life
experiences beyond their immediate environment. Their experiences at nursery help to
enhance their view of the world. For instance, many of our children have limited access to
safe outdoor spaces in which to play and explore. We offer lots of learning outdoors to
build children’s confidence, physical strength and co-ordination, including through Forest
School experiences.

A significant number of our pupils join the nursery with additional speech language and
communication needs. The majority have low expressive language skills and limited
vocabulary. We prioritise high quality interactions between practitioners and pupils through
the ‘Sustained, Shared Thinking’ approach. Children’s vocabulary development is prioritised
through our Core Stories and Rhymes as well as throughout our Curricular Goals and
Progression Maps. Children’s language development is enhanced through carefully targeted
work based on identified WellComm needs and through close liaison with our Speech and
Language Therapist where appropriate. At Somerville Nursery we utilise the Attention
Bucket approach to encourage: joint attention, interaction, communication and vocabulary
development (See appendix 2).




A significant minority of our children present with complex additional needs. As such our
curricular goals are adaptable to the children on roll. We offer scaffolding and extra support
to help every child to access the curriculum and to ensure they make progress through it.
However, we recognise that every child will not make the same progress through the
curricular goals, though they will participate in the same curriculum and all progress will be
valued.

Where children move on quickly, our emphasis is on deepening their learning rather than
introducing new skills or concepts.

Curricular goals are shared with parents / carers who are encouraged to get involved and
support their children’s learning at home. We will regularly review our curriculum and the
resources we use. We aim for our curriculum to be fully relevant and will ensure that it
embraces diversity.

Curriculum Implementation at Somerville Nursery School

e Most learning is play-based and takes place indoors and also outside.

e There is a balance between adult-initiated experiences (guided learning / focused tasks)
and child-initiated experiences.

e Adults take children’s interests and strengths as a starting point, seeing each child as a
competent learner. We aim to carefully scaffold children’s learning to help them progress.

e We believe that parental involvement is crucial. We can learn a great deal about each
child from their parents. Parents are children’s first educators and working together means

that we can support children in achieving all that they can.

Observation, Assessment and Planning

Observation

Staff build a full picture of children’s interests, abilities and needs through observational
assessment. This involves reaching an understanding of children’s learning by watching,
listening and interacting as they engage in everyday activities, events and experiences, and
demonstrate their specific knowledge, skills and understanding. In order to ensure that staff
can focus on high quality interactions with children, (scaffolding and supporting their
development), we have aimed to limit the number of observations which are recorded.
Every term parents we share children’s learning experiences with parents / carers who have

an opportunity to take part in their child’s progress review.




Assessment overview

Practitioners’ knowledge of a child forms the basis of assessment within EYFS. This
knowledge is built from: observation of the child’s self-initiated activities; some adult-led
activities; and day to day interactions with children. In addition children will be involved as
practitioners encourage children to review their own learning. Parents / carers and other
adults who have significant interactions with a child will also contribute to the assessment
process by identifying children’s achievements outside the school environment. Initially
focus will be given to assessing the prime areas of learning and gradually the balance will
shift towards a more equal focus on all areas of learning as children grow in confidence and

ability. However, if a child’s progress in any prime area gives cause for concern, staff will

discuss this with the child’s parents / carers and agree how to support the child. This may

also include a discussion with the SENDCO in order to assess the need for additional
support. Most assessment is formative, so that it quickly helps us to make a difference to
children’s learning. However, we also need to have an overview of children’s progress, so
that we can take further action where needed, and so that we can monitor equalities. Our
aim is for the system to be proportionate, and to ensure it is not overly burdensome.

Senior leaders work with class teachers and the whole team to analyse information in order
to take action for individual children, or groups of children, as needed.

Our objectives:

e Ongoing communication with parents, so that we can work in partnership to support
children’s learning at home and in the nursery

e To communicate with children, focusing on how they learn, to promote metacognitive
thinking

e Early identification of children who need temporary extra help, and children who may
have Special Educational Needs

e Checking that individual children, and groups of children, are making progress and taking
prompt action where this is not the case

¢ Sharing information with parents and to the receiving F2 teachers in the summer term of
F1 so that children can continue their learning journey through the EYFS as seamlessly as

possible.




Home-school communication

Prior to starting at nursery every family completes a detailed ‘all about me’ and ‘parental
view’ questionnaire which is followed up with a telephone call and / or setting visit. Parents
share information about their child’s interests, communication, confidence and physical
health with the key person. The key person will use the information shared by parents to
add to the child’s Starting Points document. They will also build the child’s interests into the
planning of the provision as far as possible.

Starting point assessment*

Practitioners will utilise parental views outlined above along with what they have observed,
to form a snapshot of a child’s ‘starting points’. The practitioner will refer to the Somerville
Checkpoints document when identifying a child’s starting points. There will be ongoing
discussions with a child’s parents about how well their child is settling and this will help
notice children who may need extra help. Next steps from children’s starting points are
usually linked to how the children have settled into nursery or anything of significance e.g.
toilet training.

Once children have settled and can access the nursery environment we begin thinking in
more detail about how they will access the curriculum and we support learning around their
interests. If we notice that a child might be having difficulties with their development, we
will take action quickly. We will spend time observing them closely and reflecting on what
we notice. We will continue to develop strong relationships with their parents, supporting
them to also give their child the extra help they may need. The curriculum for these children
will remain ambitious and inclusive. It is important that we focus on support, scaffolding and

helping children overcome barriers to their learning.

*Progress check at age 2 years

When a child is aged between two and three, we will review their progress, and provide
parents with a short written summary of their child’s development in the prime areas. This
progress will identify the child’s strengths, and areas for development. We will discuss with
parents how the summary of development can be used to support learning at home.

We will encourage parents to share information from the progress check with other

relevant professionals, including their health visitor and the staff. Where possible, the




progress check and the ‘Healthy Child Programme’ health and development review at age
two will be carried out concurrently at the setting and should inform each other and support
integrated working. Where this is not possible we will seek consent from parents to liaise
with other professionals.

If there are significant emerging concerns, or an identified special educational need or
disability, we will develop a targeted plan to support the child’s future learning and
development and will involve parents and other professionals (e.g. SENDCO, health

professionals) as appropriate.

Children with Special Educational Needs and Disabilities

For children with SEND, precise assessment needs to focus on what the child can do, and
what the barriers to their learning are. If a child has specific difficulties with their
communication, for example, they may need to have aids like a personalised visual
timetable or now / next board, to help them follow routines. All children are entitled to the
whole of the Early Years curriculum. Not all children will manage to do and know everything
that’s mapped out, but some who appear vulnerable at first may thrive later on. We believe
in supporting children to achieve and work hard to ‘scaffold up’ so that all children are
exposed to the concepts and skills in our wider curriculum at a suitable breadth and depth.
Assessing and supporting learning

One of the most powerful forms of assessment takes place in the here-and-now. This is
when we notice something important about a child’s learning and respond to it to help

them build their learning. That response can take different forms:

Stand back and be encouraging;
Get involved to extend the learning, by joining in with the play, engaging in a
conversation, or showing the child a specific skill to help them accomplish what they
want to do;
Reflect afterwards and bring in new resources or plan something special in response
to what we noticed.
The majority of our assessment of children’s learning is done through feedback in the here-
and-now. Practitioners will model metacognitive thinking for children which in turn helps

children to develop a growth mind-set. Metacognitive thinking enables children to talk more




specifically about thinking in different contexts. It enables children to use a ‘plan, do,
review’ approach to their learning. They become independent and more powerful learners.
This in turn supports their approach to managing their learning later on.

When giving feedback to children it is important to give appropriate but honest comments
about their work. Specific praise is helpful, but supporting children to look carefully at their
work and see if it can be improved, is even better. This feedback needs to be age
appropriate and tailored specifically to the child. It is important to ensure that the feedback
is kind, specific, helpful and related to the work, not the child. This type of feedback is
descriptive and includes elements of critique. Supporting children to give and receive
feedback teaches them that effort and revision are valuable and that the things they do can

be improved. This develops the mind-set of continuous improvement.

Sustained Shared Thinking (SST)
Practitioners will follow the Sustained shared thinking approach to achieve effective

feedback and to enhance high quality interactions. This approach can be used when two or

more people working together to solve a problem, clarify an issue, evaluate activities, or

extend a narrative. Key features include all parties contributing to the interaction, with the

aim of extending and developing children’s thinking. Techniques might include:

Tuning in—listening carefully to what is being said & observing what the child is doing.
Showing genuine interest—giving whole attention, eye contact, and smiling and nodding.
Asking children to elaborate—‘| really want to know more about this’.

Recapping—‘So you think that...".

Giving their own experience—’I find it useful to move things over as | count them to help
me remember them’.

Clarifying ideas—‘So you think if | turn this round it will make a square?’.

Using encouragement to extend thinking—‘You have thought really hard about your
tower, but what can you do next?’.

Suggesting—‘You might want to try doing it like this’.

Reminding—‘Don’t forget that you said if you turn it round it will make a square’.

Asking open questions—‘How did you?’, ‘Why does this...?’, ‘What happens next?’




Assessment Calendar

What

When

Who

Why

Sharing of ‘All About Me’
and ‘Parent Voice’
followed by face-to-face /
telephone discussions &
visits to setting

Prior to starting
the start of term

Children new to
the setting

To establish children’s needs and wants to ensure a smooth
transition to nursery

Settling in sessions and
close liaison with parents

At the start of the
school term

Children new to
the setting

To ensure a smooth and successful transition

Settling in / return to
setting post on Evidence
me

Within the first
week

All children new
to the room and
vulnerable pupils
Note: any
changes to key
person will also
need to be
advised

To advise of who the child’s key person is and to reassure parents
that their child is safe and happy - photos! Text: “Hello! My name
is XX and | will be your child’s key worker this year. Over the
coming weeks | will be getting to know your child and from there |
will be supporting them to develop and make progress in their
learning. If you have any questions/concerns, or if there is anything
we can help you with please don’t hesitate to see me at the end of
the session, or contact me via the school office so that we can
arrange a chat. I've attached some photos here so that you can see
that your child is settling well.”

Starting points / 2 Year
Progress Check* /Progress
Profile (practitioner
knowledge supported by
‘Observation Checkpoints
by Age’, maths progression
maps / screening and
literacy progression maps /
WellComm screening )

Within the first 6
weeks of starting

completed by key
person

Children
returning to the
setting will have a
Progress Profile
Children new to
the room a
Starting Point / 2
year progress
check* (for ALL
new children
aged between 2
and 3 years old)

Most children will be on the

‘Universal’ pathway, accessing the curriculum with appropriate
scaffolding and support.

Some children will be on the

‘Universal Plus’ pathway, e.g.: Early Help / other interventions
Some children will be referred to the SENDCO to assess whether
they have emerging needs.

* This is a statutory requirement within the Framework for EYFS
(2023) and will be completed by the child’s key person, where
possible alongside Health Visitor & parents.

Leuven Scales of well-being
& involvement

Within the first 6
weeks

All children

Carried out by SENDCO / AHT and reviewed with key persons at
progress profile meetings.

WellComm Screening

Within the first
half term or when
settled

Children new to
the setting and
those requiring
review / referral*

To identify children requiring language support / referral to SALT
*children previously below green for age band to be re-screened

Request for parental views

Second half of
term

All children

To enable parents to express views about progress and areas of
concern, prior to review meeting.

Evidence Me photo journal
This will include significant
example/s of the child’s
learning over time, creating
a visual representation of
their characteristics as a
learner. They may be linked
to a curricular goals but
also children’s own
interests. The photo
journal will be parent
shared throughout the
term, with photos added as
appropriate.

Ongoing over the
term — maximum
of 10 photos

All children by key
person

These journals help us to develop the partnership with parents
and to celebrate the child’s learning. Text: “Autumn term photo
journal. Please find attached photos of your child playing &
learning during their time in nursery. We really hope you enjoy
looking through these photos and welcome any comments.
Remember, you can upload any learning experiences from home to
Evidence Me as well - we love to see these updates.”

Progress meeting —
reflecting on observation,
starting points / progress
profile, parental feedback,
WellComm screening etc.

Prior to the end
of the term

Offered to
parents of all
children over the
term

This review is central to our partnership approach. It ensures that
parents are kept fully informed. This approach is open, honest,
supportive and accountable.

In the summer term, children transitioning to F2 will have a progress meeting and summative report
including a review of Wellcomm & Maths screening and a RWI assessment which will be shared with parents
and receiving staff, supporting the child’s transition to their new setting.




Planning overview

In the first term, the majority of our planning is focused on the three prime areas.

These are Language & Communication, Personal, Social & Emotional Development and
Physical Development. ‘Key people’ will spend quality time getting to know their key
children and families. This trusting relationship helps children to settle into nursery and

grow in confidence in their new environment.

Staff have spent time helping to develop our curriculum and are clear on the ‘progress
model’ and how children’s learning will build over time. Reflective discussions about key
children within the staff team will help practitioners embed this understanding.
Practitioners have a secure understanding of child development, as well as the features of
effective pedagogy and work collaboratively to ensure clarity and consistency of
assessments. This will help with deciding when to get involved, when to encourage and also
how to scaffold children’s learning. Some children may need more help than others. It is
important that we are certain that children are secure in what they know and can do, before

introducing them to something new.

This curriculum is broad and balanced and plans are flexible so that practitioners can
respond to children’s interests. Children learn a huge amount through the play they choose.
We will help maximise this learning by making sure we provide a high-quality learning
environment. Staff will then sensitively get involved and extend children’s play. We have a
systematic approach to monitoring and evaluating the quality of the environment, and

interactions, so that we can build on what we do well, and improve where we need to.

Practitioners will share observations and assessments of their key children with other
practitioners during planning meetings. The practitioner talks about their observations and
what they think it shows about the child - what the child knows, what they can do, and any
barriers to learning. In collaboration with the team the practitioner then decides what
action to take next in order to support the child’s learning. Discussions at planning meetings

may involve discussing the actions practitioners had already taken, how successful they

were and what will happen next. This responsive action is often linked to the provision




planning. For example, we may plan to keep a particular part of the provision the same to
allow a child more time to explore and master a skill, or if the practitioner decides that a
child has reached a particular milestone in a curricular goal we might introduce a new
resource that allows the child to progress on to the next stage of learning. We might also
plan for a part of the provision that is linked to a child’s particular fascination. Our plans are

flexible to ensure both curricular and child-initiated learning is included.

The decision about whether planning for a child is curricular or non-curricular lies with the
practitioner and is based on deep understanding of that child. Curricular learning weaves in
and out throughout the year and can be picked up and worked on together at multiple
points. A curricular goal doesn't need to be the sole focus of the work the child and
practitioner do together week in week out. (Unless the child is deeply motivated to return to
the learning again and again, in which case we would follow the child’s lead.) Children are

unique and will take different pathways in order to achieve a curricular goal.

Curriculum Impact at Somerville Nursery School

Impact is evidenced through our assessment cycle which includes parental participation,
observations and progress point assessments, drawing on practitioners’ professional
judgement and knowledge of child development and a clear understanding of where
children need to go next for their learning.

Staff moderate their judgements across their teams, with input and support from the AHT.
Pupil Progress meetings help staff to identify key strategies to support progress. Assessment
and details of significant learning is utilised to inform planning and is discussed during
weekly planning meetings.

Progress is rapid especially for disadvantaged pupils, and all groups of pupils make good
progress from their start points. Children who have special educational needs or a disability
(SEND) receive sensitive, bespoke, skilled support which enables them to be fully included in
all activities and make substantial and sustained progress from their starting points. Children
with SEND and additional needs are quickly identified and have a one page profile and are

well supported either through a play plan or an individual education plan with advice and




guidance from outside agencies. Interventions are in place, including Wellcomm, Sound
Listening and EALIP Early Start. All staff have undertaken ‘I Can’ communication and
language training and use appropriate strategies to improve outcomes in speech, language
and communication development.

Parents and carers have regular opportunities to share their knowledge of their child with
key workers and talk about their progress and how we can work together to support
progress towards next steps.

Although our pupils enjoy school and gain rapidly from their early years experiences,
attendance levels can fall below what we would want. This is addressed in a supportive and
consistent approach by senior leaders and support staff.

Many of our pupils have additional welfare needs including: personal, social and emotional
development; dietary needs; oral and toilet hygiene habits; and these have to be developed
and supported by school.

As a consequence of an effective nursery curriculum with strong intent and implementation,

children make good progress — particularly in the prime areas of learning. WellComm

tracking shows good development in SLCN and some children are discharged from Speech

and Language Therapy before they leave the Nursery School. Children develop good phonic
and mathematical skills. Effective communication between staff in the nursery and F2 staff,
means that children are well prepared for the next stage of their education. Progression
maps are in place, which cover provision in all areas of learning from the age of 2 years old
to Key Stage 1 and beyond. Subject Leaders at the primary school take an active interest in

the foundations of their respective subjects, visiting the nursery setting and sharing practice.

Transition arrangements

Transition into Somerville Nursery
Where children are joining the nursery the following steps are in place to support transition:
e Parents and children are welcome to look around Somerville Nursery School to see
what provision we offer and whether you feel we can meet the needs of your child.

e Parents / Carers complete ‘all about me’ and ‘parental views’ forms




Staff liaise with other professionals involved with the child e.g. health visitors, speech
and language practitioners, portage etc. as appropriate.

Children visit the new provision for short periods of time prior to their transition

Staff meet parents / carers to discuss children’s individual needs and their learning

and development

Parents / carers are provided with a 'transition booklet' to share with their child. This
provides photographs of the environment and staff, as well as information about key
routines.

Children are supported to settle on an individual basis, in close liaison with parents /
carers

Parents / carers are kept fully informed throughout transition and have the

opportunity to discuss any concerns with their child’s keyworker.

Transition within Somerville Nursery School
Where children are moving from one form of provision to another, within the Nursery
setting, staff will liaise closely to ensure a smooth transition. Steps in place to support this
include:
o Parents / carers complete updated 'All About Me' and 'Parental Views'
Children visit the new provision for short periods of time during the term prior to
their transition
Staff meet to discuss children’s individual needs and their learning and development
Parents are advised of forthcoming changes and have the opportunity to discuss any
concerns with a child’s existing key worker and / or their new keyworker.
Some children may find transition to a new class within the nursery difficult for whatever
reason and this can be stressful for them. We can offer these children internal transition

support and regular, short visits to their new classroom and to meet their new class teacher.

Transition into Foundation 2 (Reception)
At Somerville Nursery School we have very close links with Somerville Primary School. We
work collaboratively with Foundation 2 staff to ensure successful transitions to the primary

school. The following procedures have been put in place to support children.




F2 staff visit children at the nursery regularly in the summer term

Staff meet to discuss how best to support children, including the well-being, learning
and development needs

Nursery staff will complete transition information for each child in accordance with
Local Authority requirements. This will be shared with receiving primary schools.
Parents are invited to a meeting at the primary school to ensure that they are familiar
with school procedures and are advised about the allocation of classes and will have
an opportunity to express any concerns they may have.

e The children are invited to visit their new class and to participate in activities

If children are transitioning to schools beyond Somerville Federation, staff from the

receiving primary schools are invited to visit the children at Somerville Nursery and to meet

with their key person.

Children needing extra support with transition

Children who have been identified as requiring additional support or who are part of an
Early Help Assessment process may find transitions more challenging and in these instances
we will arrange meetings with parents / carers before the child transitions to or from
nursery. This gives the opportunity for information to be gathered and plans put into place
in advance. The Nursery SENDCO, Primary SENDCO and Social Inclusion Manager will work
alongside key staff, parents / carers and other professionals as appropriate to ensure a

positive outcome for children.




Appendix 1: Curricular Goals

1. Settle in and become a confident learner

First milestone:

Children gradually separate from their main carer
with support and begin to build a good relationship
with their key person. Children watch others play,
from a position of security.

Second milestone:

Children’s relationship with their key person grows
stronger and they separate from the care giver
with increasing confidence at the start of the
session and become involved in their play. Children
use their key person for reassurance and ‘touch
base’ with them as and when needed

Transition measures are designed to
support settling. Where children need
additional support this will be
addressed quickly. Practitioners will
liaise closely with parents / carers.
Staff will use their knowledge of the
child to develop the child’s feelings of
confidence and security. E.g.
responding to children’s interests and
including appropriate resources
within provision (Favourite toy, book,
comfort item, pictures from home
etc.) To support routines, visual cues
and timetables will be used.

Third Milestone:

As children’s confidence grows they now explore
the nursery environment more readily, playing for
longer periods of time on self-chosen activities,
often alongside peers.

Practitioners will respond to children
fascinations and reflect their interests
within provision. They will ‘tune in’
and ‘encourage’ children as they play,
often commentating to reinforce
effective thinking & language
development.

Fourth Milestone:

Children take part in pretend play, communicating
and negotiating with their peers. As their ability to
persevere grows, the may challenge themselves
with more difficult activities or respond positively
to adults setting challenges.

Practitioners model collaborative and
imaginative play ‘tuning in’ to
children’s play and ‘showing a
genuine interest’.

As children develop more resilience,
practitioners will respond to
children’s interests and scaffold their
play, setting appropriate challenges.

Fifth Milestone:

Children show perseverance when faced with
difficulties. They begin to comment about their
learning and show pleasure / pride in their
achievements. Children play and learn more
collaboratively and for longer periods, taking part
in more challenging activities & reflecting on their
progress.

Practitioners will ‘encourage’ children
to persevere and will ‘recap’ their
ideas, ‘clarifying’ children’s thinking.
They may also contribute ‘their own
experiences suggest ideas’ to extend
learning and may also ‘remind’
children of previous experiences. In
order to support reflection, staff will
utilise ‘open questioning techniques’.

Final Milestone:

Children demonstrate that they are developing their metacognition. They reflect on
their learning, sometimes through their scrap books, Evidence Me or during play.

They comment on their thinking and how they go about their learning/ Children are
able to reflect on what helps them when they find things difficult and what enables

them to persevere.




2. Follow a recipe

First milestone:

With support, children will engage in sensory play,
including: sand, water, dough and paint. They will
explore using their hands and will use tools to
manipulate materials, e.g.: wooden spoons, scoops,
sieves, cutters, child safe knives etc. They follow the
expectations of setting e.g. wearing an apron.

Second milestone:

Children will engage in exploratory play with a wider
variety of materials e.g. jelly, ice etc. and begin to
combine different materials to create new textures
e.g. sand in paint; flour and water; ice and paint etc.
Children access a wide range of tools to manipulate
materials, becoming more confident in transferring
and transporting materials.

Practitioners will ‘tune in’ to what
children are saying and doing and how
they respond to new experiences. Offer
‘encouragement’ when children
struggle to engage. Some children may
feel more comfortable exploring new
textures initially through the use of a
sensory bag, before encountering a
new texture or substance directly.
Adults can model appropriate
techniques when using tools and
utensils and then giving ‘feedback’ e.g.
‘I like the way you are holding the
scoop upright so that the water doesn’t
spill out’. ‘Ask open questions’ e.g.
‘what do you think will happen when...’

Third Milestone:

In a small group, children make playdough with an
adult who draws attention to the recipe card. With
support children use utensils to add in the
ingredients required, tipping and mixing when
prompted. Children can manipulate the dough in
different ways e.g. during ‘dough disco’ activities.
Children can replicate skills within messy play areas.

Practitioners will model appropriate
use of new vocabulary and ‘encourage’
use of new words within activities. Staff
will model their own thinking to
encourage metacognition. E.g. ‘I'm
going to fill the cup to the very top and
level it off using a knife — the recipe
says a cup FULL and | need to make
sure it is full’

Note: watch for children who struggle
to manipulate the dough.

Fourth Milestone:

Children will help to prepare healthy snacks,
learning how to use tools safely and effectively,
following verbal instruction reinforced with visual
cues. E.g. preparing fruits / vegetables and placing
the correct number of pieces on a plate; spreading
butter on a cracker and placing it on a plate.

Practitioners will reinforce healthy
choices in terms of food, ‘Offering their
own experiences’ e.g. | didn’t used to
like broccoli but then....’

Staff can offer ‘suggestions’ if children
are finding a technique difficult ‘you
might like to try doing it like this....’

Fifth Milestone:

Children take part in small group cooking activities
and parent workshops. Adults will draw attention to
guantities and measurements, encouraging children
to become more accurate in their use of utensils and
encouraging accuracy when counting.

Practitioners model and commentate
on their own actions, ‘encouraging’
children to verbalise their own activities
and thoughts. Practitioners may
‘remind’ children of previous
experiences relevant to this activity and
will utilise ‘open questioning
techniques’ to check understanding.

Final Milestone:

Children follow the steps of a recipe* independently. They measure ingredients, mix
and manipulate ingredients and are aware of healthy options. *cultural links




3. Make a model in the Creative Area

First milestone:

Children develop their hand-eye coordination and
fine motor control and coordination through a wide
range of activities in the setting. They will be able to
manipulate items appropriately e.g. placing shapes
in a sorter, stacking blocks, stirring using a spoon
etc.

Second milestone:

Children will explore a wide range of media and
materials (colour and texture) through continuous
provision and focused tasks. They are able to
arrange blocks vertically and horizontally,
sometimes in conjunction with other materials /
resources.

Practitioners will ‘tune in’ to what
children are saying and doing and how
they respond to new experiences. Offer
‘encouragement’ when children find
things difficult, ‘scaffold’ to support
progress.

Adults to model appropriate techniques
when using tools and utensils and then
giving ‘feedback’ e.g. ‘yes that’s good, |
like the way you are spreading the glue
carefully on the paper”. ‘Ask open
questions’ e.g. ‘What do you like about
that ...?” and “show a genuine
interest”. Adults to support a wide
variety of activities and model skills e.g.
using glue sticks / spreaders

Third Milestone:

Children access the creative area, where they can
use a glue stick and or glue spreader to apply glue.
They can choose from a variety of materials and can
create collages. Children can use junk modelling
materials with support and begin to use simple tape
to join resources (masking tape / tape dispenser
with support) Hold scissors in two hands and open/
close blades.

Practitioners ‘ask open questions’ e.g.
‘Tell me about your picture ...?"” and
“show a genuine interest”. They will
model appropriate use of new
vocabulary and ‘encourage’ use of new
words within activities. Staff will model
new skills and commentate as children
work, reinforcing learning.

Provide opportunities for children to
engage in junk modelling and to safely
explore tools and equipment.

Fourth Milestone:

Children are becoming increasingly confident in
using one-handed tools to create changes to
materials e.g. They can hold scissors in one hand and
make snips in paper. They can utilise glue and tape
with increasing independence and can follow
instructions to create a simple model.

Practitioners model use of resources
and equipment, supporting effective
use by children. They ‘encourage’ and
‘suggest’ and ‘reflect’ to support
perseverance e.g. ‘do you remember
when you found it so hard to.... Now
you can....you might like to try...’
Provide clear instructions, supported
with visual representations to scaffold
learning.

Fifth Milestone:

Children can now identify what they are creating
and how they want it to look e.g. “I’'m making a car —
it has four wheels” Children are introduced to more
tools and are shown how to use these safely.

Practitioners may ‘remind’ children of
previous experiences relevant to this
activity and will utilise ‘open
questioning techniques’ to check
understanding.

Practitioners explicitly teach safe use of
new tools.

Final Milestone: Children decide on the model they will make. They independently
select materials they want to use and manipulate materials using tools and resources
to achieve the result they want, adapting this if wanted.




4. Ride a two wheeled scooter with confidence

First milestone:

Children move freely in the environment. They
access a range of resources to support
development of balance & proprioception,
including wheeled toys (such as prams&
pushchairs), balance boards, tunnels etc. and have
opportunities to move and run — showing
increasing spatial awareness.

Second milestone:

Children sit on a wheeled vehicle / trike and are
able to scoot along, using their feet to push
themselves forwards.

Practitioners support children in
freely accessing available resources.
They ‘encourage’ children as they
gradually develop awareness of
obstacles, including other children in
the setting. Practitioners devise
sensory circuits to support children’s
physical development and ‘remind’
them of previous learning.
Practitioners make ‘suggestions’ to
support children in taking next steps
in learning and celebrate children’s
achievements and successes.

Third Milestone:

Children are able to use a three or four wheeled
scooter and can push themselves along slowly
using one foot in one direction. As they gain
confidence children will not crash into so many
obstacles.

Practitioners support children as they
begin to access new resources, giving
clear instructions and ‘encouraging’
children to engage in new
experiences. They model how to carry
out a task and support children as
develop more confidence. Staff
ensure that children understand
essential safety matters.

Fourth Milestone:

Children are able to use a three or four wheeled
scooter, balancing carefully and pushing
themselves along. They demonstrate increased
confidence in balancing and are able to scoot along
slowly, avoiding some obstacles as they are now
able to steer more readily.

Practitioners support children in
sharing resources. As children
become ready, practitioners
introduce obstacles to support
children as they begin to steer more
readily. Staff supervise children
carefully and ensure that children are
moving safely and with consideration.

Fifth Milestone:

Children are able to use a two or three wheeled
scooter and are now more confident in steering,
for instance moving in and out of cones. They can
stop safely when needed.

Staff devise obstacle courses to
challenge children as they move with
greater confidence. Continue to
consider use of scooters outside of
the setting and ensure that children
are aware of safety concerns *Road
safety awareness & home links*

Final Milestone:

Children demonstrate confidence as they ride their scooter, negotiating space
successfully, avoiding obstacles, steering with skill and sometimes gliding along. They
ride safely and are able to speed up, slow down and stop.




5. Create your own dance to a piece of music

First milestone:
Children respond to music, moving their bodies to
sounds that they enjoy.

Second milestone:

Children begin to join in with actions to rhymes and
songs as they grow in confidence e.g. ‘If you're
happy and you know it, clap your hands’,
sometimes copying a practitioner.

Practitioners will ‘tune in’ to what
children are doing and how they
respond to music and sounds. They
offer ‘encouragement’ and ‘model’
different ways of moving, including
actions to rhymes and songs e.g.
‘what’s on the spoon’ and ‘what’s in
the bag’. Provide children with a
range of different types of singing,
sounds and music from diverse
cultures. Play and perform music with
different: dynamics (loud/quiet)
tempo (fast/slow) pitch (high/low)
rhythms (pattern of sound) Introduce
children to songs, including songs to
go with routines. E.g. “This is the
ways we wash our hands...”

Third Milestone:
Children join in with actions and words for an
increasing variety of rhymes and ring-games.

Practitioners continue to introduce
new rhymes and songs (see core
stories / rhymes) and also model
movement through activities such as
Sticky Kids. They will ‘tune in’ and
‘encourage’ children as they move,
reinforcing new movements and
associated vocabulary promoting
language development

Fourth Milestone:

Children listen to a variety of music and begin to
move rhythmically in response to music,
sometimes using props such as ribbons and pom-
poms

Practitioners ensure that a wide
variety of music is used throughout
the setting, encouraging children to
express their feelings through music
& dance. Link to cultural celebrations
e.g. Chinese New Year, Eid, Christmas
etc.

Fifth Milestone:

Children explore a wide range of music from
different cultural backgrounds and can begin to
identify changes they hear e.g. loud, fast, slow, etc.
They explore different ways of moving their bodies
and can follow an adult’s lead.

Practitioners continue to share a wide
variety of music and dance with
children, including though recordings
and also performances, modelling
different movements. They
‘encourage’ children to replicate
these responses to music.

Final Milestone:

Children create their own dance routine, moving in time to the pulse of the music
being listened to and physically responding to changes in the music, e.g. jump in
response to a loud / sudden change in the music. They perform to their friends.




6. Competent to explore & discover within Forest School

First milestone: Children are supported to wear
appropriate clothes for outdoors. They access the
outdoor environment happily, developing
increased confidence in movement.

Second milestone: Children willingly access
outdoor provision in all weathers and are helped to
wear appropriate clothing. With encouragement
and support children use a range of equipment
safely and appropriately.

Practitioners support children to
dress for outdoors, ‘encouraging’
independence. They encourage
children to move freely, supporting
them as they safely access climbing
and balancing equipment. Staff help
children as they gradually develop
awareness of danger, including
obstacles and other children in the
setting. Adults encourage children to
notice changes in the weather /
seasons.

Third Milestone: Children access a range of
outdoor environments, including the Orchard Area.
They are developing more confidence with self-
help skills and are able to assist with dressing in
appropriate clothing. Children readily explore and
access a range of equipment appropriate to their
age and stage of development, supported by skilled
staff.

Practitioners ‘model’ appropriate use
resources, introducing new
vocabulary as appropriate. They
praise and encourage independence.
They respond to children’s
fascinations and reflect their interests
in the outdoor environment. Adults
provide clear instructions, supported
with visual representations to
scaffold learning.

Fourth Milestone: Children access outdoor
provision on the site. They dress in clothes
appropriate for the weather, becoming more
independent with self-care. Children develop
confidence and independence in accessing a range
of activities and resources, including Mud Kitchen
and begin to initiate and drive their own learning
and development.

Practitioners ‘remind’ children of past
experiences, scaffolding their learning
and development. They continue to
model use of resources and
equipment, supporting effective use
by children. Staff ‘tune in’ and
‘encourage’ children as they play,
often commentating to reinforce
effective thinking & language
development.

Fifth Milestone: Children are supported to access
the Forest School environment and activities. They
adhere to the behavioural expectations outlined by
the Forest School leaders and engage in all
activities, developing an understanding of
appropriate risk.

Practitioners model safe use of Forest
School activities and resources,
talking explicitly about safety and
appropriate risks. As children develop
their skills, practitioners respond by
scaffolding their learning and
development, setting appropriate
challenges.

Final Milestone: Children are able to dress appropriately to access outdoor provision.
They confidently and independently access the activities and resources available to
them in Forest School using tools and equipment safely. Children take appropriate
risks and embrace challenges, experiencing regular successes. They develop a strong

and positive relationship with the natural world.




7. Make up your own stories

First milestone:

Children begin to engage in pretend play, reflecting
familiar experiences e.g. making dinner, feeding
the baby etc. in the home corner. This is sometimes
solitary play but may be supported by an adult.
They begin to develop listening skills and can
maintain attention for a short period of time e.g.
for Bucket Time

Second milestone:

Children play alongside others and their play
become more complex. They may re-enact familiar
scenarios within role play / small world e.g.
superheroes or characters from TV programmes.
Children can listen to stories & rhymes when
supported by props and gesture. (see core stories
& rhymes)

Bucket time activities will be used
daily to help develop children’s
listening and attention. Practitioners
will ‘tune in’ to what children are
saying and doing and will ‘scaffold’
their play to support progress.

They will ‘encourage’ children as they
play, often commentating to
reinforce effective thinking &
language development. Practitioners
will ‘Ask open questions’ ‘clarify’ and
“show a genuine interest”. Adults
will respond to children fascinations
and reflect their interests within
provision. They will respond to
children’s fascinations and interests.
To support routines and
understanding of structure and
sequencing, visual cues and
timetables will be used.

Third Milestone:

Children take part in interactive stories, responding

to key features in a story. They join in with rhymes,
including words and actions.

Practitioners will use stories and
rhymes regularly, utilising core stories
and rhymes, what’s in the bag / on
the spoon and also story sacks and
scenario trays.

Fourth Milestone:

Children will re-enact familiar stories with support
e.g. adult prompts and modelling, props, books,
pictures and symbols, developing an awareness of
the way stories are structured.

Practitioners model collaborative and
imaginative play ‘tuning in’ to
children’s play and ‘showing a
genuine interest’. Staff will
‘commentate’ as children play and
scaffold storytelling, ‘clarifying
children’s thinking’ e.g. “so you mean
first.... And then...””open questioning’
will be used to support development
of ideas.

Fifth Milestone:

Children are supported to create their own stories,
through supportive collaborative storytelling and
pretend play.

Practitioners will ‘encourage’ children
‘recap’ their ideas, ‘clarifying’
children’s thinking. They may also
contribute ‘their own experiences
suggest ideas’ to extend learning and
may also ‘remind’ children of
previous experiences. Practitioners
will make use of Helicopter stories to
help develop children’s storytelling.

Final Milestone:

Children are able to use props and materials to develop character, settings, problem
and solution for their story. They tell their story to one or more people.




8. Write your name

First milestone:

Children use the muscles in their hands and arms
to make big movements. They move in a range of
ways with increasing confidence, running and
climbing.

Second milestone:

Children bring together hand and eye movements
to fix on and make contact with objects. They
increasingly become confident in engaging in
activities such as pushing wheeled toys, throwing /
kicking a ball and manipulating objects e.g.
playdough, pouring water, sand, jig-saws, stacking
blocks etc.

Practitioners provide materials and
equipment that support physical
development —both large and small
motor skills. They encourage children
to use materials flexibly and to
combine them in different ways.
Staff encourage and support children
as they develop in confidence,
providing challenges appropriate to
the child’s level of skill, scaffolding
children’s progress.

Third Milestone:

Children become confident in hand-eye
coordination and can now catch a large ball. They
can thread beads, use small pegs and can use a
range of resources to make marks with e.g. chunky
chalks, brushes etc.

Practitioners provide challenge
appropriate to children’s level of
development ensure a wide variety of
mark-making tools and resources
across all areas of provision, both
inside and outdoors. Dough Disco is a
key feature of provision as well as
‘Funky Fingers’ activities and ‘squiggle
whilst you wiggle’ activities.

Fourth Milestone:

Children’s mark making develops and they can now
make more small controlled movements, including
circles, lines and zig-zags. Children can recognise
the first letter of their name and are beginning to
identify their name from a selection of a few.

Practitioners encourage children to
assign meaning to their marks, asking
open questions to encourage
reflection. Name recognition
develops over time, with name cards
readily available and replicated on
children’s pegs and on self-
registration owls.

Fifth Milestone:

Children begin to use anticlockwise movements
and retrace vertical lines. They are familiar with the
language of directionality e.g. up / down / round.
Children can find their name card and use it as they
attempt to write their name, forming some
recognisable letters.

Practitioners teach formation of
letters as children are ready and
explicitly commentate of formation of
letters, using appropriate
terminology, including RWI speak.

Final Milestone:

Children hold their pencil with a comfortable grip. They write the letters of their name

clearly and with correct directionality.




Appendix 2 - Attention Bucket:

Attention Bucket is based upon Attention Autism, an approach was developed by
speech and language therapist, Gina Davies. The approach aims to develop natural
and spontaneous communication skills in children through the use of visually based
and highly motivating activities. The key objectives of the approach include:

To engage attention

To improve joint attention

To develop shared enjoyment in group activities

To increase attention in adult-led activities

To encourage spontaneous interaction in a natural group setting

To increase non-verbal and verbal communication through commenting

To build a wealth and depth of vocabulary

To have fun!

Stage 1: Focus Attention
A bucket is filled with visually engaging toys. The aim is to teach children how to focus
their attention.

Stage 2: The Attention Builder

Highly appealing and visually stimulating practical activities are presented to the

group by the adult leader. This stage aims to sustain concentration and attention for
a longer period. This stage has a clear start, middle and end.

Stage 3: Process

At the very beginning of the session, the adult leader will draw 3 vertical lines on the
individual whiteboard. The leading adult with demonstrate Stage 3. Then, they will
put out their hand to an adult to invite him/her to join in with the activity. The adult
will demonstrate, accepting the invitation. The adult shows great enthusiasm and
engagement with the activity. After pupils show an understanding of Stage 3, adults
no longer need to join the leading adult. Demonstrate sitting down when their turn
has finished. The adult lead will offer the invitation to join to a child next by saying
their name and offering your hand. The supporting adults must try to offer as little
help as possible in order to promote independence.

Stage 4: Process

Children use all the skills practised in the previous stages to watch the lead adult
demonstrate a simple task. This task can be related to Numeracy, Literacy or Art for
example. Children take their individual boxes from the group to a table/suitable area.
Children will complete the task as independently as possible alongside others.
Children will then return to the group.

Currently stages 1 and 2 are promoted within the nursery

*Special thanks to staff at Elleray Park School who helped us develop our practice*




